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‘criteria was devéloped.

 Table 1 on the next page, have been used to\)efine&thk principal com- _ : »fy .

'jjudgedlare:’

. AN
measures that could be reldted to, and be of aSsistance in, the Research :

for Better_Schools (RBS) citizen education improvement effor 8 in the

Y

schools of the triqstate region, (Delawarf;7ﬂew'Jer1§y; and Penﬁ§¥1¥ania).

These efforts are based on a working defi tionxoﬁ

Therefore, thoseloutcomes, listed in

iﬁizen eduoation ,

that includes desired outcomes.

ponents of citizen education to which the measures'hhould relateb,‘;
' ¢

‘This report contains a description of the procedures used,in tﬁe

search for such measures and a discussion of the measures avhilable for i

A

each of the desired outcomes outlined in the RBS working definition of -

citizen education.

3

These sections are followed by an overall di ussi0n
The reféyences

of the state of the art in measurement of these outcomes.

v

in the text of this report are-listed in an annotated bibliography;attached}
to"the'report;.

s

' The Search Procedures

Before the search for citizen education measures was begun, a, set of

The four critefia_by which any measure,Was

- 4

t

— 1. The “characteristics- being easured must be relatable to at least

bne of - the citizen education outcomes 1isted in the RBS workiqg definition.
\* J--

.¥H.‘

t
a
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: ,.\\the grades K throug 11i v . - o , ' : ‘ -

‘4 - . ) .- o . f //

/ ~ \\- * “ -
|

g F”V‘ ‘3. There mus be indication through the public report Qf some type

.

fu‘ U ./ 3 )
lof findings that the measure has been used with studenta in the designated

¥
. .o it w o
' yr‘y

W; “'\ ZI Finally, in’ the event that a, number of very similar measures_ e

L~ ,
i
L . o - |
i , }

, -

B exist for the sahe objectives and grade levels, only the two’ Judged ﬁo

[ -

be most adequaté in terms of measurement‘characterist%cs were to be'

, -

i . ¢ . - S . .
‘ = e .
Tty

L 1 .
presented. , {A R R ‘ .

M .

Thevsourcgs for the search are of six’ types.' Thebiirst type-conSists‘

' N

of reports of citiZenship assessment programa. This ca‘egory includes the L

\ National AsSessment of Education Progress (e g., 1975),

\ by

~ i

o tional Accountability Sy%tem (e ge¥ Delaware Department o Public Instruc— o

o

‘ tionaI Ach1evement (e.g., Torney, Oppenheim, & Farnen, 197 ) ,—'v vL‘

Q ’,

¥ , " The second source is’ guros Social Studies. Tests andeeview (1975)

This source was. considered especially useful for locating tﬁsts of knowledge

”9\ I
' and skills -relevant tolhe RBS . citizen educatioﬁﬁbutcomes?viﬁkthat citizen .

! ~ LI

": education is often considereﬁ the special province of the social studi@s.
vCategories within the Buros;gglume that were. considered appro riate were,”ﬁ}

.
3 ' A

contemporary affairs, economiga, general social studies, polilical science, L

T S
fsociology, and U.s. history, omitﬁed were geography and'his' ry other than & ,.“
- U.S. history. S I SOV Ta, v
R . - T el R -
‘ ‘ ' & S g *
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v, . The third source '1e the CSE-RBS Test Evaluations. _Testa of Higher-
e 1.70rder Coggitivelfhffective, and Interpersonal Skills (Hoepfner, Hemenway, o ;

.'4DeMuth Tendpyr, Granville, Petrosko, Krakower, Silberstein, & Nodeau, 197:7 ( o

4t 0o . - .
i B ~ A > A .

This source was cOnsidered especially relevant because the RBS citizen .

o L Ceducation outcomes were developed out of a background that is manifest in " &
. '¢‘. \_~ . - , o
' Categories used in the CSE—RBS volume that were selected for -

\

"Interpersonal SkillS'" the’ "Socialization," "Responsibility," "Internal—

- . .-

T ‘External Control " "Social Values," and "Political Values subcategories

he general heading of "Affective/Skiils'" and'all subcategories under \ i\f

e

or evaluating informatibn with communicat

‘ v ' ..

with generating goals or a1ternative actions or with planning f r'act ons.
A P ‘r

Measures of Political Attitudes (Robinson Rusk- &‘Head 1968)\ is

s [N

»

. _" another source that was used in the search This ‘source was considered

especially related to ‘the dispositional citizen education outcomes. Al-

3 . s
thoqgh the categories and codtent of measures-.in this sourceggguld be of - .

N >
. . “

'. , ' value in planning meaSure development, a:l measures included’ were designed

-t s

S "for“ad,lts and none claimed‘to~he approp _te for use even with senior
,high schgol students. e | : o I T‘k o ‘ .
. LN . , . >
M ' Another source used. in the &earch is Robinson and Shaver s ‘Measures of
. __7_—_—'
- ;_'Social Psychological Attitudes (1973). ‘The chapter categfries judged to be
- r 4 R
’ 'relevant tOuthe RBS citizen education outcomes are "Internal-External Locus
v 4 'sg .
'of Control " “Alienation and Anomie," "Values,' and "General Attitudes Toward)- o
. Lo v
' " . . . 9 - i
” ‘People." o - ”v. R o
’ ‘ 'h. .'V - L . ’ ’ \
A . ”~ - '1(4\
; , S |
¢ ‘; ; v (‘




. ¢ . Finally both h‘&l%oks df .the w%asuremencs in Child

23!§logment (Joh“9°“’ 1976 and Johnson & B°“‘m8r1to, 1971) served as’
) v . r‘ ® ¥ Lt
an &dditional source for. the search.: In these works, the specific sec-

(3
IS

t1°ns searched were-~ cognitive ProcesB?SH and- M'Miscellaneous” subcate-

T

8°ries of the "C°3“1t1°n' category ‘the 'P¢r8°na11ty~Variab1e" subcate—

~~l

. ”

. Sl 3°ry under the 'Per3°“ality ‘and Emotional Char&cteristics" category; the
Perertions of E“V1r°nment" category' the MiBQellaneous Attitudes and

-~ I“terests" categ°ry’ the "Social Behavior Category; and the "Ugglassified"

.7 ]
category, . R
. v - _ : ) -

¢ [ o thizen Educa‘wﬁ%}é e :
. \ ¢ -

Y The discussiqn of Specific measureﬂ 1“ thig section is organized with

reference to_the Ib general outcomes in the RBS working definition of
3 - ,

[

’Citizen edhcation, as outlined in Table 1- Within each of the following 12
°utcome subsect1°ps there is an interpretatj"n of ‘the outcome statemene
as Presented in ‘Table 1 for purposes of 1“tr°ducing the’ type or types ‘of

1t( measurésiéhat Would be relevant to a358891“g thac outcome. vWithin that_

t
.

general context, the particular measures °btained by the e\arch are described
v s “

&
and their adequacies as measﬁres are diSCussed Fin 11y, any aspects qf

v
- 1

the listed outcomeslthat are not represe“ted amoug the particular measures

. .,
' - . . . )

. are discussed._ ' ' A . ’ . L. . .
. Knoyjedge of/the. eramic Iggtitutions and<_2§tems That Exert Influence ,

-~ in oy Socidty : .
- . . /

Knowledge of ?nscitutions in our ‘society would be meeSUted by 'tests .

13

- . ) N . .
T®Quiring actual i“f°rmatioh about those 19§tifutions. Which factual

" : informetib Fhould b? Tfequired is a major issue in determining the
. . Al Y : ,a .X . - N . ' . ,
- o - ' | &
“ A'\' Ce - '-E{_‘;’;t . . - . e ' ,




ePProoriateneaa of any particular test. The conteng of most me sufes L

: con | .
(deQVeloped for asqeseing knowledge of iﬁformation 15 referenced to the ; T t

. oy the factual informatiQB called for by the teStS'reviewed in t 15 section.','
' \ .

Th“'s the nknowledge Of inStitutionS .« outcome is neceSS.rily

. ‘ | OCOUrées taught recently and on a rather large scale.
" .- 2 /
One consequence of the above is that the se\&rch reved

B

8yste § While there were. a number of tests %§ parts of tes

g on economics,
T N : _ \ T e

polit Cs, 13W, and inte-rnational relations.

\\Another consequence is that a number of well—developed tests Qith

0 hBVe other:

- .
. R .

item Content relevant to .this citizen education outcome als

L. —
- . \

. ' toDics such as geography, that are represented in .a 1arge number of
. "“ 7 . “
Sy )
. items (Cooperative Tests and Services, 53969. Keliey, Madde

Gardner &
RUdman, 1964 Naslund Thorpe & Lefever,,1972 hnd Preston & nuffey’ 1967)
Thig 1s true because the commonly offer&d social studies (oqrses are

\broader "in content than the domains‘mentioned in the outc+me ¢55cription .

e

'\}ﬁterhgeted here. | ' . ‘. -’ -

) » ) . . T i
\ . N . K LR

Finally, where school eerricvla do Pot\generallyiinclude relateqﬂ .
Subject matter for a given grade level, there are usuelly no'related"l , ‘ \\\ )

o ‘ : . . o
: tests: for that grade level. ‘ . . | S ) o
« \ - 0 S A - | e

SN
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' ' Economicss_ The main exception to* the
R -tests»seems 'to; be the area 'of- economics. Perhaps this exception ariseh from - .;:;“”
. ‘ ) - ) - ! -" .l .
o he efforta of the Joint Council on Economic Education, hich has- supported Cr e
. .; o ) Vv . : K o ; o
he development and/or distribution of four grade’ levels of economics teate. v
. f
A They are the’ test by Davison' Fnd Kilgore (1921) fonfthe second and third
. ;’;'., grades, ‘the - testaby.the Economigk Enrichment Program of the West Springfield, °

" . Massachusetts, Public Schools (1971) fon the fourth fifth nnd aixth grades,‘

" the' test by the Committee for\the Development of'a Junior High Schobl Test

of EEonomics (1971) for ' the seventh through ninth grades, apd the test by the
c 3 Ve

Joint Council on Economic Education (1971)" itself for the ninth through 12th
grades. vith,the exception of the last test, all the Joint Council tests

are designed to meashre basic economic concepts. _The last test measures 1.'“ ’
B oo e T R - '
- Lo e B B - . . :
/\, application of economic-analyses:tb personal decisions. -Reliability estimatés
t

- are presented for all these tests except the fourth—thrpugh—sixth—grades level.

o ' ! :
! T ALl such estimates are based on single—administration, internal consistency

procedures, and range from the high 60,s to the low 80'8, which in the
lower values especially is considered to be of border—line acceptability._‘

o, B In addition to the: Joint Council tests, there is a test of basic

o . “
. economics concepts for high school and beyond (Bach JOnes & Meyer, 1964) . A
i ‘e . .
e . ! and the economics»subportions,of the.International Association_for_the . -
L . . 3

EValuation of Educational Achievement (IEA) civic tests (Torney,*Oppenheim
. & Farnum, 1975) forHlO—year olds, l4-year olds, and’ students in their final ": R

grade before university studies.. Tho Bach Jones and Meyer*test has

- - S t T . B
> . - . g

Y




E4

i .‘Qf\
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oy
A\
A\ 4

e

basic characteristics of economic systems "that are common to a1l industri-

' performances 'with the well- developed norms that are provided.-

"acceptability to acceptable. ) , T ‘

b Studies Tests.. Civics for eighth and ninth graqes and the Cooperative

presented for the .IEA economics subteet, . ", - ,' . b
o ‘ e

ent of Educational Progress (1Q75 . oL
. 4 n‘. . .
pp. 282-3 39) in'its social st ies assessment includes exercises on the:’ S
\ 'L/

.- Finally, the.National Asses’

.
. -

alized socleties." As with other exercises in this program, a score on one

3
.

-\exercise is not sunimed "with other axerciseﬂicores to obtain a total score'

<

’

each exercise stands alone.v While there is normatiVe i7ﬁormation available e

‘for-eadh exercise(\there!isLno information presented on the reliability

of scores. Use. of . thesé¢ exercises for the appropriate ages 2 which are

nine, 13,ror 17 -= 18 valuable mainly for thé opportunity. to compare lodal

. ,.'| R .

-"‘ ‘1\'

In summary, there are measures of knéwledgetof the ecogomic'system

BRE . - -

in our society.' They cover grades two through 12.: Norms are’ usually ..
= :

presented, as well as\reliability estimates, which range from borderline

. . .
- b : . KR '
o . Co . v

E. . . -

/

.

Politics, law, ‘and international relations. BeCause.these'insti-

- [l P . e
NS

tutions and systems are generallx included together in the same cburse in

. , R N <" )
school items referring to them are grouped together for inclusion on the

B . o0 N S

game test. - L . W e f"?~ ST L.

- S S _— A T o
A very" godd set of tests for- thése areas is the Cooperative Social e

Social Studies Tests which include American Govﬁrnment for étudents in ;he 10th

-
Y . . A
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Yo ’ . g ’ . * . » : 9 b i
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’;;)'-4.-ji. through 12th grades (both Cooperative Tests and- Services, 1964) Reli-
RS ability was estimated by both internal consistency and alternative forms . ’
e _j' geghods, and the‘coefficients were in the fower .90' for the former and | e,
.88 for the latter; theae values are considered acceptaﬂle levels of :
g _ﬂ;: l; reliability. Both“the tests have received good‘Evaluatipns in critical : '“.122;3
A \ ' reViews in Buros, (1975). - S o ‘ .

Another test that covers similar ground,(with the exception of -

. s
. . .
. K

internationsl relations itemsh ﬂ% the(principles ot Democracy Test

D ¢ (Gage, Garvey, Hagan,'& Payette,Jl 61). It also i@ fe"igned for high ,”iik v
,i ' school,gradesa Internal consistency eetimates of reliability are in, the _'. 'Q;w'

- B Do . ) . o v
upper 80 s, whichpyould be considered adequate. : S . o N ‘

B . B R
e 2 . . F

- St —— )

T The younger student is tested in both the National Assessment of '3..-3“-.“ :
: Kk 4 S v )
. Educational Progress (NAEP) and the International Association for Evalua--

. .
7o ke Lt .

‘ tion qg Educadhonal Achievement program (IEA). IEA ha&~thmee\subtests that .

-'_\. . . b ..

focus on national and local political and legal institutions and processesi_n

v J - . L]

: and one subtest that focuses qn international topics (Torney, et al., l975)

W
., . . <~

No reliability estimates for the subscale are presented These IEA fﬂ'*
L

,subtests ag: of special interest be isé the items are essentially the

-

" J»sam in all lO countries in the study. The IEA civics assessment was

R o

X .% R conduCted with lO—year olds, lﬁ—year oldd and si;dents in the year of S
- - ’ schooling immediately prior to usual university entry. ﬁ: .a" | T,i:" N g
B o isv . The NAEP exercises are administered to people at ages nine, 13, andr o -
v 'aly. The exercises of both the Social Studies (NAEP 1975, pp 592 667) and -.;if
A Lo

the Citizenship (e g., NAEE, 1978) assessments refer to natidnal and local '

-

political ‘and legal institutionS' the Citizenship assessment ‘also. includes

- ’,, L
: . 2 [ . L
\) . .' S . PN ‘~" ~ ~ ‘ . o 7 , ; o . -




\

~ compare local results with the elaborate .NOrms provided by the NAEP -

7]

10,

. . .
E Vo ' : .
’ b . . . . . v
. . N .
» C - R . ; Y

) exércises'on international relations, As mentioned earlier, scores are

’

' not summed across exercises, and no reliability estimates are provided.

»

" An important aspect of the use of these exerciSes is the opportunity to

In summary,’ there is a variety of tests of political legal, and

" international institutions and systems available. -The;secondary'schogl

'grades are covered much more adequately than, the elementary. grades, for

. - ‘ . , o .
which the exercises and subtests lack reliability estimates. .However,

'
-

measures in this domain allow for normative comparisons from about ghade

four through grade LZ _ : . ' .

s

Combined econogic and political in%titution tests. There are at least

two tests that intermix economicy polftical legal, and international .

Ca

» institutions and- systems. One is Ehe;neWacitizensH!p k?fhledge test'in-
, -4 . - ‘ . .

I

[y

cluded in the Educational Quality Assessment,’the statewide asse%séent

program in Pennsylvania, No'empiribal information%ié, at this writing,

' : . . &
ravailable on _.this test. The levels of the test are designed to be admin- N

»

{stered to/students in fiftH, eighth, and l1th grades. @Q

'
-,

oThe other measure 1s the Cooperative.Social Studiés Tesfs: Problems

[N

~ of Democracy (Cooperative Tests and Services, l964)ﬂﬁor grades 10 through

" 12. Reliability 13 estimated to be .90 by ‘an internal consistency p cedure

°

and .86 by an alternative forms procedure. Thesé values indicate sufficient
reliability: Also, the test recelved a generally‘favorable'reﬁiew in

Buros (1975, /pp. i79—180), although the reviewer‘called attention to the

. . Mﬁ
time-bound naturé of some 1gems. - e '» ..

A
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e ‘Q Summary ., The content. of the tests for tQ}s RBS gEneral outcome ’

v aeems to- he strongly influenced by the Subject matter in courses offered

,in the. schools._ There were no tests found for measuring knowledge of
~ B

- technolOgical, religiOus,’gi‘ethical ingtitutions of the society. The

- - [ N d

- " tests available to assess-knowledge oftpolitics:\iﬁwo ‘and internationalo‘

il »

- -

relations are designed for secondary school students} with only pieces_ D
of tests available for jolder e1ementary students and nothing ibund for use

. before fourth grade. Perhaps through the efforts of the Joint Council on

o

Economic Education, tests of economic concepts and systemg are available

for a wider age range, reaching dowh to second gra : Although'ﬁhere' a

are several well—deve%oped broad age—range tests that cover the politicaly‘
economic, 1ega1 and/international aspects of the society, they do not

provide scores for: knowledgc of those topfcs independent of knowledge of

&other\subject matters,” such as geography and specific historical information.

:l

F w , : . . ‘ .
The overwhelming majority ofpthe tests that were mertioned in the -

previous pages are objective tests. Most present norms and have dccept-

_able reliability. The only major reservation one might have in using them
~ N qd ' v
is the congruence of the item content with thedspecific factual information

the users have in mind. = R ’

3
~
.

- Knowledge of the Historical and Contemporary Context of Recurring
Social Issues Related to the Above Institutions Ni .

Knowledge of the past and present context of social issues that are
related to the p?litical, economic, religious, and other institutions of
the so¢iety would seem to be mecasured, as with the previous outcome, by

tests requiring pafrticular factual information. Here also there 1is the

\

, hes
[ S




c, N — ‘ ’ T ;o
'_issue of what information shall:be included: Furthermore as with the . -

¢ first outcome, the chofce of information to be required on testshfolloWs

T closely the informtiiincluded in courses in school.

v . .
[ . , 0

. The courses most directly related to this outconm~are the United States
- . ~ 14 . s /7

history classes, although the more general social studies courses, especially

B
’

- . in the elementary grades, also are relevant. Thus, the general social
studies tests mentioned in the previous section (Cooperative Tests and
. ) , Y - ¢ ' . . . . i " ‘ .
Services, 1969; Kelley, et al., l964;-Naslund, et al., 1972; and Preston

4

<i\\ . &-Duffey; 1967) are also appropriately‘mentioned»here. The grade range

covered by this‘set of tests_is from first through 12th, and the measure-
v. -3 ) ) B . ’ ; -

: P ment characteristics are good. _However, these teéts}include other aspects ’ R

-

T e

of social. studies not . dirdctly relevant to this outcome; topics of geo-

graphy, for example, account for 20 to 45 percent of items. : J (
. ” )
U.S. history tests. Tests for U S. history ﬁourses are more directly
. .

related. For example Crary (1965) provides a test of the political ey,
. . { .

r

economic, Scientific, cultural,‘and international aspects of U. S history. - \

The test is designéd for students in grades lO through 13. Internal con-

4

s - L
sistency estimates of reliability indicate adequate reliability, with -t R

A

coefficients in the upper .80' s~and lower .90's.

A sgmiIﬁr measure~is the Cooperative Social Studies Tests American

S ' 'History (Cooperative Tests and Services, 964) This test has two levels,

one for seventh and eighth graders and one for students in grades lO through

\‘_ 12.  Both forms have acceptable reliabilities,.'the internal consistency S

estimates are in the lower .90's.

e




. Vi ’
i L 2\ o
Cooperativé Tests and Services (1963) also‘provides tests-of greater
o < , ’ ‘ . . . . Loy ! .
< . . ~factual detail in U.S. history. These are efght tests,ﬂcalledLTopical

14

Tests in ‘American’ History, designed fo(]grades 10 through 12. ;The eigﬂt

,

'Y .

are divided by periods of time in U S. history, and not by topic, as

‘ . . .:J"*-‘ X »"
- suggested by the title. . ' o ' ?Q/ - ' '

-

< All the above, withgthe exception of the lower level of the Cooperative
Social Studies Tests American History, are dts1gned for the senior h1gh L.

C ,school grades. The present search revealed no other U S. hisd/ry tests-.

of recent-vintage‘for students at'lowervgrade‘levels._ Even when tests with
‘ .“ . / - . - N . “ - I 3 . i} . «
a4 definiteydated approach and format were considered, only two other tests

- were revealed' . Co ‘ _ \" e _ ‘

v L N

One of these tests is the American-History Test CSpeer & Smith, 1956),
designed for seventh and eighth graders. One/%nteresting aspect of this

, ' . r
measure is its variation of 1tem format. No. reliability informauégy is given
y : ’ r»

) . ' ¢
S for the 1956 edition of the test, though reviews in Buros 61975) indicate '\
that this edition is Very similar Eb the version of the late 1930 s, which'

had reliability estimates in the higher .80's. : : “Jf -
) : : s . , ’
" The other test, the Hollingsworth-Sanders Intermediate History Test

(HollingsWorth & Sanders, 1964), was designed for fifth and..sixth gradersf
Although the title does not spec1fy u.s. history content, practically all

4

* the items relate directly o U.S. history. The reliability of this test
v ds acceptable, with internal .consistency -estimates being about .90.

Finally, the National g;sessment‘ofﬂEducational Progress (1975),

T ’ i : .
pp. 415-593) does include history 'exertises' in their testing of nine,

.13, and 17 year.olds."Although these exercises are not combined to form /

[N

a test in the usual sense of the word, they might be used individually, in
P . ) " .

order to compare local results with the norms that are presented.

‘




. © Summary. The RBS citizen education outcome of "knowledge of the

. '
PRI | Q9 . .

‘historical, and contemporary context of recdrring social issues-related

3 °
N

to the above institutions" was of necessity related to current social stud- :

4

ies and U. S hﬁgtory courses in the séﬂrch for appropriate measures. The

social studies Eggts thougH\::ll developed for stdd\nts from first through

- !

.-

ko ithh grades, é tod, broad M content.

[y

f’n"

The U.S. histbry tests, though seemingly more appropr te in content,

k4

T were ‘also more limited in grade range. A variet;\of ate tests are
. . ‘ _available for senior high school grades} There was less‘adequate,measure—”
o , . .
‘ * ment of this outcome in the junior high school grades.k For, elementary | %;
. grades: only one test was located, and it covered only grades five and six. x4';
. . Ty S
It also should;/? noted however, thaf even at the grades at _which
) o there are tests with,acceptable'reliabilfties and well—developgd norips, ,he"
B fcontent of ihe’items must he;compared for:agraement with the specific type ]

of information that is required by potential users.

Knowledge of the Major Issues and Problems. Forecast for the Above:
Areas. and Others That May Emerge . S/ '

I

Knowledge of issues and problems forecast for the economic, political,
] . . - . .

-

technological, religious, etc., institutions and systems .of the 'society may

-
» B

be measured, “as with the preceding outcomes, with measures of dAnformation.

However, in this case the information does: not have a convincing factual

basis, but is instead more opinion—based. Perhaps for thiS'reason,'therei"“
. . \ LN . > T .
) : ﬁ
- - are no standard courJes that have covered these forecasts. And, as has
?. ' ‘ . l I
been pointed out previously for_knqwledge—type objectives, where the informa-

tign is not presented 1n a course commonly offered in schools. there tend to
; . 5. ;

be wo public reports of Yests of that knowledge. 'The present search

[,

» ) . ’
10 ’

k
3




'reyealed.go-tes relatable to. this RBS citizen education outcome, °

_)_ ~ " '\ . ] . .

. u

Inggiry Skills

o 4 ' ) ' & \ ‘e
’ Described in ‘the RBS citizen education outcomes as. sk}lls "whicﬁ . .

} v

_r_

1] * . - . M
enable. learners to select, organize, evaluate, and use information,-wiﬁh

- '.-;
! ' . > . . y

-

.

o speciaﬂ but not exclusive, reference to problem solving and decis%gn o

P making," inquiry skills cover a domain as broad as intelligence itfji?? h

A

N B - - ) Ty

. Thus, it would seem that intelligence measures are- the appropriate means' -

g b

- S for‘QSSeSSment. Eon purposes of this revieWP'however,‘the domain has
> . ) ~

beenﬂlimﬁted to skills of inquiry related speﬁ}fically‘to sqeial/informa—a "

4 S s, S v i . . [ B o

tlon.? - - L S Co

CR o, i+ T T L o
: Two measures that‘directly»fhlate to‘this outcoge;are“fhe Elementar_.

1 ~

Social Causality Test " (Ojemann, 1953) and thﬁ WatsonHGlaser Critical °

o DV R

Thinking AppraiSal (WatSOn & g}aser, 1964).~ Ojemann s te;# involves the";‘

I >

B selection and %yaluation of‘InfbrmaEion about human problems. The scores

i A .
. . itl ,.on this test have correlated thQ\SCOrea'in,a measyre of general intelli-~

S ) ) a - ’ \ »oe A / Tt . ' . " ' ' :
N . . e . , _ ‘
. . N X ., NN . R . . .

gence in a statist ally significant bhough moderate; positive manner.

o,

This moderate posi ive relationship of the skills measured ‘by the test and

R - N &1

intelligence is congruent w1th thé view that social inquiry skills are

.

o

; related to, but. not solely accounted fbr by* general ihtelligence However,~

“the test s reliability seems to be of only borderline ncceptability, the

« -

X o estimate, which was of‘interﬁal~consistency, wasyx77. The reliability and

relation to intelligence_yrs studied for children in the fourth through.

v

. !
sixth grades, - oo
- v ' o . ]

-3




‘ . \ .' , ' . A " ..jmm'- am - " i 'tl(
o _ ,The other test, the Watso& Glaser Critical Thinking Appr?/sal has : ﬂ;hr )
- . . - M.

. B . > .. : .,Jt v , . "—. -i:._.

B » i

been!used witﬂ student? in’ the ninth thrpugh thh grades. Itsacontent ’ \ - &:;53L

o seems to c‘}l almost solely, EG{:fSFial idformation evgluation skills. ", *:Pf?i-Ji;
vi <: * The correlatiogs with measures of inteLligence range from .50 to ‘75‘ which . o
: N f‘indicate ‘a. definite relation,to general intelligence, and yet not a com— co
‘ 72 L ¢ _vt Y
v *' ‘ plete eqqivalence ;o it. However,;)he reliability of the five scores _; ;
p , ‘ k.. .

: produced by useaof the Appraisal i one the average, too lqw for asijﬁsment

s fof’ individuals‘ the internal odhsistency estimates range from 40 to w74,
. ° with the median being .58, .=

< . : . 1 K

" Some of the social studies exercises of the Nat

Lt

1 \ .
Educational Progres; (NAEP, pp 17 280 ﬁ975) are also related to“the\social
inquiry skills outcomes. Some of these have to, do\with obtaining: information

(l) raising questioné and seeking information \fZ)iidentifying sources most . “\'

uitable to solve a particular problem or to find particular information, N

~

ave to do with- intexpreting informationf) (l) using basic problem-s ving

. h : ' N
W techniques of the social. sciences to interpret information, (2 interpreting

graphs and map ; and (3) using ndntraditiOnal sources of 1 rmation. Use
- of the'NAFP exercises is valuable primarily because of the opportunily to -
\ compare local results of nine—, 13~, and 1%yeag“;lds'mith the elaborate
- ’ A =
C -..porms available'for the #n 1vid|al -exercises, x?ie performances of an individ;

. ual on the“eﬁercises”ar n added together: to provide a total skill score

ki

for that person. Thus, nd'rfliability/n&r empirical validity estimates- are : ‘.{

. . . _avallable. o .

-




A L e o » T - .
' ' Although the above assessment procedures were the- only direct assess-

o . . ) ’ ' . B N . . :
B - S .
7 , St T " oe ’ : - . S e -
. . , L . ;
L}
>

/ h\. s E

‘°;j' ments of. soqial iani;y skills, msnysﬁfthe recent standard social studies
. ;" PR . |

i tests inélude such’items. The gerformﬂnce on these items is” added to the

)

L.,
-~

R .
AR ¢

performance on. other more:- fact al knowledge items to provide a total social
,studies score. Well develope »tests . 0] this nature are included in such °~
s : fourth or fifth to ninth or thh gradeLtest batteries as the Sequpntial

' . 'Tests of Educational Erogress (Cooperative'Tests and Serv1ces, '1969), the 45§*\“

Stanford Achievement Test (Kelley, et al., 1964), and the SRA Achievement C -K

. N Seri\s (Naslund et al., 1972) State assessment progra may lso be includ— S

) ing social inqjiry skill items as part of their general social B udies or ~.

.' ; o ) Y .
RO . citizenship assessments\fe 8oy’ Delaware DLpartment of . Public-%ns ruction,.
- L . v . Q\".

1975) S . k L .

In- summary, the inquiry skills outcome as presented in Table 1 is as » :;' ]

broad- as intelligence in general. The review here, however, foc sed on
. ' ? ’ l N o~
50cial inquiry skills. Only two directly related measureés were.

N those two had only borderline reliabilities. In additi0n to thes
‘\measures, there are relevant exercises ‘from the NAEP social studﬁes assess— llf
- . \ .
S ;ments and relaied items on the socialbstudigs parts of recent standard \- L
Vf»achievementltest batteries. The format and general content of these
exercises and items:could be a foundation ror measure devDiopment in-the

P |

. 1 social‘inquiry gkills domain, ) N

o lnterpersonal'Skills . o S ~

{' ~ The interpersonal skill outcomes presented in Table 1 are described . .
, .
;o ‘as those "which enable learners to engage in communication, act cooperatively,

' 3 o ‘

. . L
v L exercise leadership, and -take part in arbitration."




3 . .
o . . . .
~ ’ > bulan : o .- .
: .:!n i B [N . (
. > - A “ ] . ;% : o, . . .
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=

N 7.1t is.true that the interpersonal'events cited might be facilitated.

Y - _‘ .- v

jff bg o by general vocabulary development or by'Specific area knowledge and.skills ' }

“’o < . ¥ p

N ‘

- ot D

VK\f" -in such subjects of interpersonal interchange as music theory5rplumbing or

- : CLE - y AR :
‘-‘ig"’ : focus was preferab e. ThQMs tﬁ@”«therefore,*%ss stru&tured to identify "

)

Iy

,;having to do directly winh intérpersonal - o

. - {

£33N

interactions, which at the same time ‘would be generalizable .aCross’ manz/!
) - .

ol e . .
\ . Iy _’

n ' different settings. e e f; MRS . ”f‘ : ", T

. ) } X R o A : B . e P R

: °‘j Using thiS‘reformulated focus to define‘the Outc?me; ‘the sources[

. used in this seatch revealed only one directly related measure. " The

’

. ';bf Leadership Ability Evaluation (Cassell & Stancik, 1961) is a test that .

a n

requires choice among four different leadership style options in response f,é7

“
°

. _' to each of a set of problem situations. The‘scoring is based upon selec-
tion of choices thxt distinguish between persons judged to be outstanding
leaders and others." The test: has been used with high school students,_

the internal consistency estimates indicate a borderline acceptability of

¢ " the reliability, .79 to .83. I

LY
Indirectly related to this outcome are some subscales of personality

* inventories that require self—description of perceived ski{ls. ' For

- o

example, the muchjtested‘California Psychological Inventory (Gough, 1957) -,
| contains subscale groups of poise, ascendancy, and self-assurance and of ' )
] : : i : .
socialization, maturity; and social responsibility. Data for‘high school . \
students are available. With the exception of a few subscalesf<ﬁhe\test—

.

retest estimates of reliabilities over “one- .to thﬁee—week periods are in the ;‘ 5

.80's, indicating at 1east borderline acceptability.
~
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>k °ther than reSearCh puI‘poses

N

Py

A Y

NN
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2
Anpthen-suchkself\description inventhY is the Childtén'éiSQQiai‘

Attitudes aﬁd values Scales ( vlomon Kendall‘ aﬁd Oberlaﬁder, 1972)‘

\ .

These scales iﬂ°1“de °ne of co eration versus competition as se1f~ '

#perceived orieﬂtatmnS This measure has been- stud}éd with fourth’ graders,

*

‘tion %ubseale were from 38 to ,46, far below che.levzl-acceptebie for °

for whom inter“al consistency estimates °f ?eliability-for’the cOOpera’L

- : - .\ : o )

In surmary, the ol‘igi‘nal statement of this dutcome allowed bot;h very

+ -

Beneral megsures Such as vocabularyltests ~ and veryJSpecific knowledge

?
Mepsures - such 3s teéts bf music theory (if that were the subject of -
1ﬂterpersonal interChaIlge) ~~ to be cOnSidered appropriate..-The review ‘

%
Y \

here was more 1imited, measures directly relating to the interpersonal

5

, aspe’cts of situations in general were sought Only one directly Felated'

.

measure was found' AlSo two measures that involved self—description of ,

1ﬂterpersonal Characterlstics were deScribed thOugh one's reliability
v . A\
Vas. definitely 1“adequate ThUS, the,OUtc°mej domain as redefined, seems

almost devoid ofy available measures. '

Qtion Skills : ) ‘{., B _ o ‘ ) 'f"

Action Skills as referred to in Table 1 are those "which enable.the’
<%

learner to formU1ate Problems, generate alternatives, set goals, plan
Strat)egies COHSider Qonsequences and evaluate courses of &Qgion " This.
°utcome was iﬂterpreted as not includi“g action in the broad serse, which
alao includes inquiry. qp4 1nterpersona1 ski11 outcomes as forms-of actloni

v w0

The intérpretatiqn focused on s0cia1 problems roquiring action and/or‘ N

»

those attions With Saliepr social consequences
’ [/ B - . .

5ot . ) IS
. - I~ ey - .

e
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Although these aspects of redefinition were considered appropriate .«

:t° é'I'iminate possible{pCtion sktll nd:::;es that would’ehthar belong in
other skill categorieS or belong outside citizen educatfon altogether, .
. ¢ To Measures were revealed by the search i;e;, none'see ed,appropriatexand
were rejected on the baSes cited above-v This is an ou'come;domainqin need

‘ : Of measure development. . . .

' R

. EEI
. ¢ :

iR

= . - - :
{ B?SEect and Caring for Others - : e ‘_/ AN -
L Some aspects of respect and caring for others are impligg in Other

<

e dispositional outcomes that are‘discussed in following secfions of ‘this

rep rt. A posltivgfattitude toward the importance of i volving all re

: va‘ht“pe:rs;ons in decisions affecting ‘those persons implies a respect for

the contributions ‘of others to the general Well—being, but diSCQSSion of

\

tZ‘flé‘t: topic has been Placed under the rubric "commitment to the equality
L
P of all pbrgons "In a- related vein, indicafibns of support for freedom

ol
.

3 o ~ of Opinion also imply a reSpecq for others, though Leasures chusing on
' that topic are discussed in the section entitled " ommitment to personal _
3
freedom_" Thus, some measures of this outcome as 1it is labeled-may be In

found in other sections of“this report. v j

»
[

ﬁ"]vll»‘
A major consideration of this and other disszitional outcomes exami“eqnw“:'“

ti‘nat focus on prejudice or negative attitUdes thward others vere ormitted.
The reason for such an Omission is.thaﬁ,qhile' ne might assume phac a high
. . Pejydice score on such 5 measure should imply a lack of respect and caring;

one would not be able to assume that a low prejudice score would indicate

\l | I o P SN ) / 7
(%) . . ; o YA




P

-

a positive respect or caring for the others referred to. Of course,

- .

mpirical studies might demonstrate the latter, but for . the purposes of

2 \

- ' ~ this review a primarily content orientation to validity was assumed to be

] . \,

N

more relevant to edUcat 'al assessment than an empirical orientation

L

tom the content of the measureZ Measures of N .

¢

. K\that might depart marke

’

oo " negative attitudes about others that were desighed for ‘use with children

are presented in the "Miscellaneous Attitudes and Interests section of

. . ~ -

. -Johnson and Bommarito'(l97l) and Johnson (1976). o ﬂi'i““ . S

Also excludﬁh were measures that attempted te assess one's attitudes .

0 »

’”toward particular, familiar lndividuals, e. g.,fone s mother, father, or R 'df

. LS

fteacher. The major reason for omitting this type of. meaSure is similarut, \

! ’

to that presé‘ted abOVe, 1 e., the difficulty of inferring a positiVe

-~

'A" »
orientation to others in general from a positive orientation to these

familiar individuals.ﬁ Ce | . | o

_What is left after such omissions are meafures with items or observa— P
tions relating to sensitivity to the needs of others in general and actions

indicating acceptance of or rcspect for those of different racia!; et%nic,

\

or social groups. Fhese descrlbc the focus of the Coal Il Tolerancel_
. . . « '. " ‘, - 0 . E . , . E
e Toward Othera measure in ‘the’ Pennsylvania Education L Quality Assessment

(Russell 1975) Levels of this measure were des _zned to be used in Penn-

.
Kl

-?ﬁ: » >sylvania s assessment program with students in gradei five, eight, and 11.
Ay !
Gl However, because of their use in the assessment process, the measures arg.

“

not generdally avallable.

»’Q‘f

s v SR : . : m~
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. A measure of tHis type that is generally available is the Children e - J

N

Socisl Attioude and Values Scales measure of "Cdncern for Others ELV{ ‘ hl:\ _ '
;:' N (Solomon;-et al., l972). It is proposed as appropriate for children from;l

B .age eight through 15. However theﬂinternal consistency est{mates of 8
eliability with fourth graders, from 47 ta 58, suggeSts that the scale:i

i J_: /has~insufficient reliablity for any but research purposes. “. o

-

v ._'.~.. - d,r AN Gl

.;ﬂé ~ The, 3hly other s0urce of measures for this outcome revealed in the

present search is the National Assessment of Educational Progresg (NAEP),.;
L]
The NAEP citizenship assessment (e g. 1978) involved exercises to measure

.

acceptance’ of persons of other races, and the social studies assessment

iﬁ‘,’j

(1975) contained exercises that Were directed at sensitivity to ‘the needs L

: and feelings of others However, as mentioned previously in this report,

the NAEP exerciSes are not combined to form measures of individual StatUS,“

L 4
[ . e . .

‘rather,  they are valuable ‘in” éomparing results of local groupings with the

.

elaborate norms provided for the exercises 7f o : C T e
Pn summary, the'disposition of respect and caring for others was seen

as overlapping the outcome dispositions referring ‘to Lquality and to freedom, ' v

- ' ' ) ’ RS ' ¥
so that some respect and caring measures are reviewed under those outcome

sections, Also,”measurcszof' ‘srespect‘for othersi‘such as racial prejudice

measures, and measures of attitudes toward specific familiar others, such
M : . ] »®

as attitudes tgward one's father, were excluded from this and other sections
of thé report, due to the positive orientatiOn toward others and the genéral.‘
) .
rospoctively, that are implied in the statement of the RBS :

. . . e A -‘;\ :'
A B
Ay

‘diSpositiOnal outcomes. Thc state Of the ﬂ”tgip measurement of this outcome,

Voo
i

meaning of "others,'

" as defined [q relntivcly poor. In Pennsylvania, the statewide assessment

Ilf. \ ' "- - . }r I .

) : L . h A
ot . ! .. : . o
\‘1 . . ' T,

re




T, - not generally available.; On_the other hand relevant NAEP exercises are
S)f

‘uugvailable, but affpresent are.valuable onl

'",Pwith NAEP«norms.'é

‘freliability estimates are ih the upper .70 s, which dre of only borderline.

t

-

includes such a measure/for the fifth/thrOugh 11th grades, but it\is

2
'

or local.grQUpucomparisons

"
oy

Qommitment to Equality of All Persons S . o ‘ - -

3 R .: S ] ‘

As preSented in the previous section, this equality commitment outcome
- o

dis interpreted to include the belief in the importance that everyone. affect—

. 4.‘ N ‘ SN
e g

. The measure revealed in the present search that is most dir_ctly~;3:3

related to this)butcome is the IEA civic au&itude item combination called

1

: N
"Support.for Equality for All'Social Groups " (Torney,)et'al;; 1975).

Internal c0nsistency estimates of reliability of this scale with the 10~

year—old léayear old, and pre—university grade samples ranged from aboht

S b '::. ,

.64. to 86 with varintion also from country to country. The médian

P Coae

‘acceptability in the assessment of individual students. The "Support for

fﬂhWomen s Rightq Attitude Scale" of the IEA is also relevant to the topic of

v

: equality; However,_this scale 1involved 0nly four itemQ, and internal

consiqtency est#mateq of reliability do not qupport its use - for individ—

M e

ual assessment, anging as thcy afd betwbén nbont 46 and .75 with median

values in the upper .60y, . RN | °

.

Althongh it overlapq several of the. outcome areas in thiq review,i“u?“ﬁ""

the A[len Scaler of B&l[efﬂ (Allenr24g72) fitq most approprlntely Ln thls

Nt

t



»

e equality commitmenfgoafegonO-'It was designed as a measure covering B
A s o : ' ’ o ! ,3
S SR haliefs about relatidns‘among iiﬁﬂzens of the United States and about .
n’ L M ° > 13 > .
L soqial and politidal aspects of the sgﬁiety. An 1nternal consistency '

, S estimate of reliability of .83 was obtained on a sample of students from

.. . ' -

"eighth through 12th grades' this coefficient is acceptable for individual

cr

assessmsntt thounh the evaluation mav~be poorer if reliability decreases

when considering students within each grade level. !
o .

- 1 Finally, both the citizenship and the social studies asgessments of thé&k

-

-! C NAEP (1975 1978) include individual exetcises related to cowmitment to
: . equality of persons, As mentﬁoned n previous sections, the NAEP exercises
] 7 '
: ‘are not grouped to form a measure appropriate for individual assessment,

Th . o Kd
,-

> N but aredvaluable~for'the opportunity their usejprovides in comparing local
‘ " norms with those provided by NAEP., ., . . . J
\ } o In summary, one directly related measure with acceptable reliability

. f
for age 10 and'up“wasﬁlocated. Also, ‘as é%th other outcomes, individual

NAEP exercises are available with normé*for nine-, 13-, and 17—year—olds.

~

Commitment ta’ Rationality . ,wﬁi R "
— K RN
_ "Commﬁtment to rationality" was interpreted to bg?a ‘conviction that
.
gsystematic, reasonableﬁiand 1ogica1 approaches to dealing with problems

concerning individuals, institutions,'and/or societies are superio-

. o . ) . B
* ,other orientations (e.g., authoritarianism, intuition, and other p:

positions). N . ) ' ' . _ ,

y

The present search for measures revealed no direct measures of this —

’

outcome,,although such an orientation probably Would contribute to

performance on skill{measures requiring judgments on 1ogical as,oppOSed

’
~—

¢
¢
.;'_""‘i-:: . 3
¢
LJ
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. . . / ' . -
to other bases, Such measyres are described'in a previous section entitled
"Ipquiry. Skills," Especially relevant .are the Elementary Social Causality
Test (OJemsnn, 1955) and the Watson-Glaser Critical Thinking Test (Watson. &

Glaser; 1964), both of which are discussed in the inquiry skills section. L

, . . <

Commitment to Personal Freedom . - . o .

»

The full phrasing of this outcome in Table 1 indicates that'the

commitment to freedom is limited only by the'cdmmitments to'eduality of
persons and rationality, and by respect and caring for others. These

limitations were not. used in the search for measurbs on the assumptions

that (1)’ if such a measure existed, it would be so structurally complex as_)

-

‘" to be unreliable, and (2) .in dctual use assessments of commitment to free~

-~

dom would be used -~ along with measures of those other dispositions.

i v

Another aspect of the orientation used in the search is that commitmentlto
freedom means commitment to'others'.freedom, such as those indicated in

i the.Bill of Rights, as welL as one's own freedom. finally, measures that
focused directly on rejection of parents'"views were excluded. 1

vNo measures were located that stressed commitment solely to one's '

own,freedon!' However, there are several measures related to the freedom '
gommitment when it is the freedom of everyone that is concerned. The nine
itemsfoﬁ the Tolerance and Support-for Civil Libefties ~. Attitude Scale

of the IEA (Torney,.et al., 1975) refer to various aspects of freedom.

ot Unfortunately, at every age level sampled, the internal consistency estimates

of reliability indicate ‘that the scale is not sufficiently reliable for

individual assessment; coefficients ranged from’ .45 to .65, with a median in
. [ R .

_‘

the mid-fifties.

&y

"



'ttitude and Value Scales (Solomon, . et al., 1972), being more restricted
|

in content, was more internally conststent. The estimated reliability
v S * . ' L
h among the fourth graders studied was in the upper ,70's, which indicates .

. . reliability of . borderline acceptability for individual assessment.

In addition to these measures, both the NAEP Citizenship assessment

(e.g.y 1978)and the NAEP social studieg assessmeqt (1975) have individual

.r,

exercises referring to the Constitutionally-guaranteed rights of freedom o
of speech, assembly, press, religion, and petition for redress of gri’kance.

Finally, other measures (Allen, 1972, ,and the Citizenship goal ‘mea~

sure in Russell 1975) contain items referring to View310f freedom, though

results from these items are combined with results from items covering
other views to produce total sdpres, |

{<\~ In summary, there are measures of commitment to freedom, referring to
‘dommitment to freedom for all persons. The only one with as much as border—-.
line acceptable reliability is more restricted in content than, for exdhple,
the variety of freedoms presented in the First Amendme:t to the U.S.
Constitution. Perhaps'further meagure development efforts will provide

' several scales to cover the heterogeneous domain apparently inc1uded

under the rubic of "commitment to freedom; : R ’




','*Idgggificgtion with E%Bi;ive Primary Groups _and Local, Natiopal,
and World Communities o ) L

- actually a scale called "Socialization.” It and another related scale,

o r..'- -

;o A
This Outcdme statement was interpreted to involve positiﬂi views of

+

“and possession of values ,common to, others in one's family, neighborhood

'town or.city, state, nation, and world.”,It includes alao,positivs_view; of

. )

- the various formal gtructures, governmental and other, th&t maintain the

particular~organization of those groups and communities. Interpreted as
L ~
such, thisJOufcome s very broad and multifaceted. For each grouping and
- E)
each organizabional framework there are potentially different degrees of

-

identification. However, the relevant measures revealed by the present-

search were, in effect, combinations of items of all except the warld com-

[

.munity identification into one scale that could be referred to as a social—
ization/scale. : B e

'In the California Psychological InvenEory (Gough, 1957)‘there is

"Responsibility,"'are both considered indicators of beliefs and actioﬁsf
being in concert with almost any type of sOcial érder. The Inventbry has,

been used with high school students.» Reliabilities estimated by test-
\

retest method over a three-week interval are 85 and .80 for the Responsi—

bility and Socialization scales, respectively, "these estimates indicate at

least borderline acceptability. However, more important than the reliabil—

ities“for decision about'any specific use of these scales is the variety of
other va1iditv data provided in the manual. .

A somewhat similar scaleﬁthat 1is mgre appropriate for children and o

requiressmuch less_timé for administration, is the Social Attitudes Scale



I

[y

. . . . ;'.7 . . . * . s ’:,
(SAS) by ‘Harris (1957) The SAS was designed to meaSure reliable, R
lucountable, loyal, and effecﬂzve behavior from ten years of age thrOugh
~high school. However, reliabi ity, estimated as being in the .60's ! .

by a retest procedure ovqr a four-month period does not seem .to be . N

adequate for individual assessment, , . ' : " e

Finally, the Pennsylvania EQA (Russell, ‘}9750 includes a_ scale of
"Respect for Law\snd Authority,' which seems to be related to this outcome.
( s

hree constituti Ng the Goal V—Citizenship measure., )

.

This scale is.one of

There are forms for fifth, eighth and 11th graders. The'internal con-

SR

_llsistency’e’fimate of reliability is .86, which indicates adequate reliab;h-

) - 4

ity for individdal assessment.' However, because it is part qf the state-—

_wide assesSment, availability of this measure is restricted. . ' “

I 4

In summary, though the primary group and communities identification
o&mcome‘was defined broadly as both positivefatjitudes toward those sociah

" entities and/or, possession of values common to any of those entities, the present

gearch revealed_only general socialization and respectvfor law type measures..

.

Only one of the three measures reviewed had adequate reliability and-covered-

- a broad age ranée_o?fgchoo

" fore, this outcome doma
) A

Commitment to Action and Part
- . P E ) /
Any manifestations of participation in politioal activities or activities

“children, though its use 1is restricted. 'There—
. . : . %
is in need of further measure development.

°

of the community that were not primarily some otﬁer type of activity (e -9

‘not recreation or aport) should be included here. Furthermore,’ indications
of.intent to participate and beliefs that one's o _actions can effect

. (u ‘ : -’ "
desired results were also included in the interpretation.of this outcome

;
»



s r’
- also included a belief—in-self—efficacy type measure, the Sense dt Polit-

. SR ' . ‘ o
§ . S ’ . ™~ , - .

e

v . -

i . ' . &

.statement. ‘Actually, most of the measures 10catTd'weré{of the-intent'orf

bclief-in—efficacy type. B T 5, ' )

The IEA (Torney, et al., 1975) did include two scales with items o ‘///
asking about the students pariinpation in political discussions and ig v

,civic activitipa. The nine pol¥t ical discussion items formed a scalq ‘ /

3}

that had borderline internalJconsistency reliability for each of the age
B

groups tested' lO—y/ar-old l4-year-old,vand pre-university grade groups.

However, the Participation in Civic Activities scale ‘had very low internal -

coﬁsiatgncy estimates of’ reliability for all three age groups. The IEA

.

1cal Efficacy Attitude Scale. This scale had low intetnal consistency ¢

4

‘ reliability estimates for all groups except the pre-university grade group,
for which the coefficients were’ in the mid an? upper .70's, which are border-

_1ine in acceptability. o ' 'l"4 . N

Two commonly—used measures bf sense of self-efficacy that are broader

PR

in domain'than Just political efffcacy are the Children's Locus of Control
'Scale (Bialer, 1960) and the Locus-of—Control Scale for Children (Norwicki

& Strickland, 1973). ‘Internal conédstency estimates of reliability for
. o . ) y
both scales range from borderline acceptability with the lower ages - ‘ .

second and third graders, to whom tha scales are sometimes read aloud - to

¥
acceptable reliabilities ‘in the- mid and. upper .80's for high schoolers

ar
.

.

For the younger elementary school children ‘it may be appealing to utilize an
© ®

interview such as the Locus—offControl Interview.(Malasky, 1971). However,
. : -

no estimates of reliability were located for that Interview.

Fe
/£
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'I'he Interest of Students in Partizlpatio'n in Adult Civic Activities

“ '

: nurvey by Trenfield (1965) is an intent-type measure of partiéipation.

) ity was .90, which is adequate for individual assesament,

citizen education program,

Vhith a high school sample, the internal consistency estimate of reliabil-

) z <

T

Also, for this age group and younger children, the NAEP socia} atudies

and citizenship exercises (1975 1978) include ones related to a belief

.that people should be involved in making decisions that affect their lives

“and ones indicating a willingness to participate in the poiitical process.'

of course, as noted before, these are individual exercises and are appropriate :

4

to comparison of local norms with NAEP norms, not individual assessment.

"In summary, there is a variety of measures for most of the K-12 grade
o

range w}th adequate reliability for assessing the participation outcome.

of course, this set of measures may not include a particular concern f

- 3

Discusgion

This search for measures‘was limited'bY‘specifiedfcriteria an*'to'
particular sources. Therefore, the results are not thefresults of an

exhaustive search for any measure ever related by anyone to citizen educa-

",”tion.~ Most notably, the search was restricted by following the particular

statements ot outcomes presented in Table 1. A number of:Eeasures were also

not includ‘d because no public report of any type of findings with children

~in at least one of the grades K through 12 was located. _anally, only

A -

particularly re1ated dssessment programs and standard references on measures_

were used as sources. The foflowing summary of the results of this citizen

.

)

¢




%

c -

~ . . - - Iy , .0 L L
‘Q" ~ hducation measures search, therefore, should be read with these restric-
~tions in mind. | ]

The results of the seaﬂhh varied considerably by outcome type., At

b4 . : . o i

one axtreme, no measures were located for the outcomea of (1) knowledge of

"‘.

issues and problems forecast, (2) action skills, and (3) commitment te

¢

tationality. For four ~additional outcomes, though there were‘hnébresently. ‘

adequate measures;:there had been at least one measurement attempt to learn B

from, or obtain guidance from,'related individual- exercisgs or items for

. l

fication with positive primary groups and local national, and world -

¥ ~

communities.

T At the next level there are the outcomes of (1) inquiry skills and
5.
g‘) commitment to equalit;kxf all persons, for" which there i8 at least one

a

. .‘ measure of borderline adequacy coVering about one half of the K~12 . grade

‘\ . | range. Finally, the most adequately cover d outcomes are ones for which |
there are a number of adequate measures that provide a variety of approach
for meaaurement in at least one grade range, These are’(l) knowledge of
economic, political, and legal institutions, for grades four through 12,
(2) knowledge of the history of those institutions, for 8ri des eight
through 12, and'(3) severallaspects of commitment to partic_pation, for

. ~ grades two through 12. Of course, whether, these more_widely—used‘measures

‘ - S v ' J :
shall be appropriate for measurement of the outcome as defined in a partic-

ular citizen education program would have_to be answered: by comparing the
o ) 'il"v . » -'_1q4 . . )

content and/or validity information with the local definition.’

S

1{%,' o which data are available. Those four outcomes are (1)‘inze;personalzskills,

(2) respect and caring for others, (3) Commitment to freedo and (4) identi-, RE
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The implicntions of the results for measure development are that all : “‘f

. .,
c . ¢

outcome areas need more work, even A Just to extend the grade range for = ”-*'lf

. (. . Iy
% . . .
W [ -

. ' which there will be adequate measures. Most outcomes have ‘some ground- -:_‘/;
,p,h i vork laid for the development efforts; “However, . measures development for 5 .:,4-‘
- several ‘of the Outcomes vkll require even 1ayin8 the ’groundwork. . ‘
; _ . - Prior to - further development efforts‘ there are several additional k /

* ' sources'to search in order to provide possibly more profitable orientations

. e
R

for development and/or some already developed measures that vere . o "/‘

missed by the'present search. Four types of sources that should be help— '_' "
: ful are standard references on observational measures, especially those

- for contrived social and problem—solving settings- the research literature

- ( .
K litical socialization, reports of - evaluations of decision—making - ‘
: - 7
PR iculum materials and programs; and reports. on the stz&e of the art of

L

futures forecasting. S . e, . oy

Y

-

Aruitoxt provided by Eic:
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sociopolitical values. Journal of Social~Psychologx,'1972,4§1,‘45r49.' S

-Thig;Articie.pfesents'thé'ﬁlleh Scale of Beiié%e,icontaining 46 o
statements of belief about relations among ¢ifizens and social and {gﬂ

; }Lj P political .aspects of the society as seen by judges. ,Respondeﬁﬁs,f':w
- N .. indicate their extent of agreement‘or.disagreement with each statgﬁ’ -
N meht.  The scale is~designed for ages 13 to adult.’ e
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Bach, .George L., Jones, Walter R.;.and Meyefl,Suzanné R, Test of . . -
economic understanding. Chicago: - Science Research'Associateq,‘1964.
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'Ehe‘test;was,designéd*ﬁo'asgesg atudenf@understanding 6f.t£é'ﬁh§id-' ,
: ,leconomic,concepthessential*for gogd citizenship.' *Two forms' of 50 .
. four-choice items each are available: Ngrms are presented for 12th

graders who are students at schools having a minimum of 12<weeks of
“aconomics instruction. e ' : o
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Bialer, Irving. VConcéptualization of success and failure in'mentally f'

\a, ' ‘retarded and normal children. Ann Arbor, Michigan: University. _
Microfilms, 1960. o : . . P
f’ ‘ The author's Children's Locus of Coptrol Scale;is presented in this

work.  The Scale is-designed to:assess the degree to which a person’ C
‘believes that what he or she does can make a difference in the outcomﬂ‘.k :
of everyday situations. The Scale contains 23 questions to. which a 7%
person answers 'Yes" or '"No," indicating whether he or she holds the
particular belief in question.’ It was read aloud in this study of : o
normal children frop grades one through eight. and with mentally retarded

. children of comparable ages. . - : - ol
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S Burds; Oscar K. (Ed.) Social studies: Tests and reviews. Highlgnd Park, —
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'_Thié work presenté all information concerning the social sthdieavéreas ‘
tents that'is,pnes&nted in each @f the seven Mental Measurement Yearis T
lry
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L distributed tests, and in the Test in Print.

books, which ‘dontain scholarly and practical critiques of commercia
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Cooperative Tests and Services.
American gpvernment.

'Cooperative Tests and, Ser_ices.
Rea ing, Mass.:\ Addison—Wesley, 1964,

. n

Caspel; Russell, and Stancik, Edward J.

Beverly Hills, Ca..

respondént is given four choices o
- a different ‘leadership style.

©optimally distin

K

“J The 50 items ofs. this measqre are p oblem situations in which the

action,. Each choice represents

Thg/ total scpre 4s obtained: by °

ished between dvtstanding laaders and typicsl indi*

weighing three oi:the four leader: ip style“scores in a way that has‘

viduals.
: through 12, ”;l v

,/\ ! ‘, . ,

This meWsure has been ) udied wit

* Economic Education, 1974 . /.

Knowledge,‘comprehension and

qumittee for the Developﬁent of a Jinior High School Test'sf Economics:
" Junior. h_gh school test of econo ics.. J

New York: Joint Committee on

plication levels of economics objec-

.- tives are measured . in sych categories as basic concepts, disttibu-
tion of income, international tradé, and comparison of. economies.

. The test has 40 four-choice items.
-’ eighth, and ninth graders. . '

.. !

' P
/

Cooperative social studies tests:

Norms are presented for seventh,

Y

FRAE

Coqperative Social Studies Tests: .

Readi,g, Mass..

Addison—Wesley,-l964

Civics.‘ It e}so\qontains similar

- ‘diménsions’ of-item contént.and item format is the same, multiple- .

:'choice.

i A .
! Gp

’nggerat&ve socidl studies tests:

HoweVer, the items are directed at older students, and norms

"
L

P

‘American History.

The test is a surve

.7

v

.type and was designed- to measure knowledge and °
understanding of h storical events and issues,’ application of basic

’ knowledge to the g neralization of principles and concepEs, analysis

-of relatiohships,

\,a'\'

:CQ
%3

nd . interpretation of graphs, maps, charts, and ..
cartoons as commu icating historical information. » )

he 1eadérship'abi1ityjevaluation.
Western Psycholo ical” Services, 1961.

A




'Designed to measure recall, comprehension,

el .‘{_.}

Cooperativs Tests and Services. QQopera;ive social studies tests: Civics,
'wh’Resding, Mass. : Addison-Wesley, 19647 , .

! : nalysis, the test
.cbntains items on national government, political participation, and
international relations. The test is a multiple-choice type, . '

R requires 40 to 50 minutes to administer, and comes in two forms.
‘Norma are.presented for eighth and ninth gradprs. ‘ B

. . ' . S
. . . . D . .
s .
W .
. . ™
4. e |A-‘, Lo

Cooperative Tests and Services. Cooperative socia studies tests:
.Problems of democra_x, Reading, Mass. : Addison-Wesley, P964

" gtandi
political, social and- economic prbblems, . The' ‘test, 18 multiple~choice|

r- 54

The Problems of Democracy test is designed to assess memory, under~
, and analysis levgls of outcomes related to: international ;

in _format, has two. forms, ang.requires 40 to ‘50"minutes to administer.
Norms are. presented fd& grades 10 through 12, . <

y

I
1
Lo .

A , g s : S .

4Cooperative Tests and Services; 'Sequeﬂilal tests of educational progress:
Social studies. Reading, Mas e Addison-Wesley, -1969.

‘ There are eight "topical tests,

_The social studies test in t is battery of tests is designed to .

measure abilities to ‘read and’ interpret sucli material as maps and

~ ° .

ot

graphs, to perceive relationships among various concepts and trends,-n]ig-f

. and to analyze such material critically. Problems are drawn from
" all areas-of social studies. There are four levels of the test:

grades four through six, grades seven through nine, gradeg;10 through

-125'and grades 13 and l4. “At each*level there dretwo forms offithe f

tests. .The forms for .the two younger age. groups regpire 45 minutes .
for administration, while the' forms: for the two older levels requirén

- 60 minutes.

LI

-a ‘ » .

‘Cooperative Tests and Services Topical_tests in American history
- Reading, Mass.. Addison-Wesley, 1963;;:;;,\

I
s

”5ioveripg knowledge of events
and relationships of a specific time5;'u'od in American hishory from

: ‘-"Exploration Colonization, ‘and Indepéhdfnce' 1450-1783' to- "The_ S
" Second World War-and After.ﬂ Each test” contains ‘60 multiple—ehoice e

items, and requires 40 to 50 minutes to administer. The tests were
designed for courses in 10th, llth, and 12th grades.

’




- Hnrcoutt, Brnce, and World 1965. _:,_’Jﬂ. v.:; o
This test is designed to measure knowledge and understanding~of poli-
ticonational, socioecdnomic, scientific—oultural foreign relations,
‘and study skills ‘congent in the study of American hiltoty, : It is

J ."ﬂi] available in’ two forms, with 76 multiple-choice items each «; Norms
e L | are ptesented for ‘high schaol: atudents enrolled in Amnrican history
' 0 . tourses, ., .- &3 ,

R s K L . " . .
vt ' . / f L ,
. ) . ) Lo . . '
-- . B , Cor . - 1
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' Crary, Ryland W.. Crary American historx test revised edition. New York:

»Davison, Donald G., And‘Kilgore, John°H. ﬁrimary'test of economic under- .

. Btanding. ‘Iowafq1ty,,1a..4 Bureau of Buaineee and Eqonomic Reaearch
University of Iowa, 1971, ' e “«;1_ / . v

This test is a test of concepts, understhndings, and gkills in bas c-ﬁ

' economics. It is made up of 64 one~ or two-line statements, which™
B - are‘qdministered both visually and- aurally Th st-takers indicate
?;w¢ E : by‘citcling a-Yes or No whether they believe th atement is true or
e ' false. 'Norms are available for third~grade stqﬂents._
W i ) . . Lo ’ . . I «
: . Wy ] L >
t - . X p o ] Lo PO . .

,Delaware Department of Public Instruction. Social studies objectiveé.
Dover, Del.. Department of Public Instruction, 1975.

o : The objectives involve knowledge and appreciation of decision-making
- skills, the rights of the individual, justice and order, economic

‘., f .t - and political systems, -personal responslﬁdlity to the society,,,
T inquiry skills, and otHer social:studies understandings. They are t
L presented In two ‘groups: one for grades. two thrdugh four, and the’
oy : ' other for grades five through eight. Four “forms of related tests_;.
SN are used at each of tbe fourth— and the eighth-grade’ leVels. ' i
. . ' v1
.,

T - .o N N '.‘u,"

!,-‘t‘-‘-. - ‘-I‘ '.“"'"
Economics Education Enrichment Pro ram’ pf the ‘We's
Public Schools. Test of elementhry econéinlcs,

S edition. New York: . Joint Councif’in Econemiq

';Springfield (Mass )
vised e;perimental

A ‘Knowledge, comprehension, and application levels_pf basic economic
- oucaoficepts. are measured. Thete are 40 four-choice questions on the
test. Norms for the ixth graders participating 1n the enrichment
program are. presented T

fpe . . ) : ‘} R . _' . [T ¥ S /\
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Glza. Nathaniel L., Garvey, Neil F., Hagan,’ Charles B., and Payette; Roland.,uf b
Principlas of democracy test. Chicago: Scieﬂce Research Aaeoeiates, l961~d,'-” "
~Tha PrinéipLes of Democracy Test measures knowledge of in!ormation o
R ‘ . such domains ag basic U.S.. law, elections, branches of government, - and
T L 'national state, and localiiibernmentel atructureu~ It 18 a 65= item
! ‘multiple-choice test, requiring 40 to 45 minutes to administer There: 5
.are norms for grades nine through 12. o ' S

.o L ]

Goagh. Harriaon'G. California;psycholog¥gal inventq_x)‘ Palo Alto,-Ca,: . ' ;A .
Connulting Psydho;ogiat Press, 1957 o '.11__ o R - . '

. ‘ ”nuIn this Inventory (the CPIX,there are 18 scales which are grOuped into
Y ' 'Eour alasdifieationa. (1) poise, ascendancy;‘ahd self-agsurance; (2) .
) N ¢)) BOciaiization, maturity, and social reaponaibility, 3 achievement
I _potent d1 and intellectual efficiency; and (4) perswnﬁl orientation. and

Ty ‘attitudes toward life. Responding involves anawering whether~each off"
R S 480 one-line statements are true ox false about. oneaelf 'CPI answess

by high school students have been studied..

. Harris, Dale B. A acale for measuring attitude of social responsibility*rn
- ﬁ?" children. Journal of Abnormal and. Social PaychoLAgz, 1957 >55 322 32&

This ia a report on the Social Attitud Scale (SA&),'Which is desiﬁn\d
to measnre attitudes toward reliable ‘dccountable, légal, and effective
bepayior.- The SAS is made up of" “50° agree-disagree items.. Norms are . -~
provided for 10, 12, 14' nd 16 year olds. ) el

Hollingsworth ‘Leon., and Sandens, M W. ﬁolling:borth Sanderé intermediate’”
history test. Emporia Kan.: Kansas State Teachers College, 1964

25
e The items of this test include knowledge of - facts, application of infor-‘ff s
e mation, and reasoping about content found : 'textbooks at these grade S oy
, . levels, Practically all of the items’ r‘ te' directly to American R

o> ', . history. There:are two.formsof: each~of two levels, for GEChadf the o
6. - '  two semesters of ‘history instfuctiom? ' All forms have”55 four-choice

) § : .~ 1items, tp be. .administered in 30 minutes. Norms ‘are: presented“for‘bo;b

- fifth and aixth grades. , aE ’ e B
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Hoepfner, Ralph,, Hemenway, Judith ' DeMuth, Joyce , Tenopyr, Mary L.,
Granville, Arthur C., Petrosko, Joseph M,, Krakower, Jack , Silberskin,

,

Ruth , and Nadeau, Marc-Andge. CSE - RBS test evalugtions: Tests of °

higher-order cognitive, affective, and interpersonal skills,
Los Angeles, Ca.: Center for\the study of Evaluation, 1972.

' Co This work bresehts'a classificafion.and evalu?tion of measures in
‘ such skill areas as classifying, planning, evaluating, socializationm,
lpcus of control, social values, relations with peers, and relations - -
~ with authorities. . L

" R 4
-

‘ ) e . ’ ki e,
AN Johnson, Orval G. Tests and measurem&é:gdin'child development: Handbook II.
; (Two volumes.) San Francisco: Jossey-Bass, 1976.

Thi 'wor&,contaiﬁs a set of descriptions of unpublished measures not
covered in the previous Handbook by Johnson and Bommarito. The
catagories of measures included are the same as in the ‘previous
Handbook. / :

@

v

g Johnson, Orval G., and Bomﬁarito, James W. Tests and measurements in child
- development: A handbook. San Francisco: Jossey-Bass, 1971.

This work contains a set of descriptiéns of unpubldished measures. The
types of measures include cognition, personality and emotional :

ﬂi characteristics, perceptions of the environment, self-concept, and
social behavior. ’ ’

Joint Council on Economic Education. Test of understanding in personal

economics. New York: Joint Council on Economic Education, 1971.
/0 b :

The test is designed to measure the application of economic analysis to
personal decisions. It consists of 50, foubgchoice items. Norms are

presented for both ninth graders and- 12 gradexs.

4
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~Kelley, Truman L., Madden, Richard, Gardner, Eric ¥., and Rudman, Herbert C.
B Stanford achievement test: Social studies tests. New York: ﬂargourt,
Brace, and World, 1964, .

The social studies part of «&his battery ofdpests is designed to measure
] knowledges, skills and understandings commonly accepted as dgsirable
' outcomes of-social studies programs in grades five: through nine.
Content of many items is drawn from economics, history, geography,

indust¥y, sociologyy and civics, while others measure capabilities

. © . 4in reading tables, graphs, and maps. The test is available for two

-t levels, one for grades five and six, the other for grades seven through
- - nine. There are three forms at each }gvel;@and items are in four—ghoice.
- formats. Norms are available for all.grades covered? -

Malasky, Charlette, Shore, Milton F., and Milgram, Norman. Locus—of~cont rol
interview. Adelphia, Mafryland: Mental Health Study Center, 1971.

Designed for use with young children, particularly those with limited
verbal ability, 'this interview explores the child's view of his/her  *
"control over the environment. There are 25 individually’administered
questions involving control beliefs, and for each there is a follow-up
question, of a why? or what would you do? type. .There are directions
for ‘scoring both the belief orientation and the appropriateness of the
. the follow-up question/answer. This interview has been used with first
and sixth graders.

Naslund, Robert A., Thorpé, Louis P., and Lefever, D. Welty., SR

achievement series: Social studies. Chicago: Science Research
Associates, 1972.

-

The social studies items of the SRA battery are drawn from’

. sociology, anthropology, geography, history and political
L ' science, and include interpretation of information presented
in pictures, - graphs and maps, as well as in verbal text.
There are 40 items in the part labeled "Social Studies,"
but 16 additional items in the 'Reading" part of the battery
are also ugsed. Three different levels of the battery are
N available for the grades four through nine, and thé%e are
‘ two forms-at each le®®,.  Norms arc available foryﬁkaﬂes
four through nine. . TR
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National ASSeBSMBnt of Educational Progress. Changes in politicel
knowledgg and attitude41#1969 7§ﬁ, Denver: National Assessment -
--of Educational Progress, 1978 _ . T S T

Ingthis work the results of. selected citizenship and aocgal . S . {‘
studies exercises in the. National Assessment are presented o
. for the following topics: knowledge of oonstitntional rights,
respect for others), knowledge of structute and function of. ’ Q,//
government, knowledge of the political processes and willing-, »
ness to.participate, and knowledge of international affairs.
National Assassment of Educational Progress. Social studies technical
report: Exercise volume.- Washington, D.C.: U.S. Government: ‘
Printing Office, 1975. o I S .

v

This volume presents all social studies exercises that

have been administered ‘in the National Assessment of Progress
N and that will not be .used again. ‘Complete documentation

about administration5.%coring,,and results is, also presented.

ot

~Norwicki, Stephen, and Strickland, Bonnie K. A locus-of-control scale for
¢hildren. Journal of Consulting and Clinical Psychology, 1973, 40, %,
148-154, » T e ‘ .

The Norwickl -Strickland Locus of~Control Scale for Children’ S L
contains 40 questions as to beliefs about one's control over events in
one's life. The respondent merely marks "Yes' or "No" in answer to

each question. Mean scores are available for grades three through 12.

LI

f . -

‘0jemann, Ralph ., Levitt, E.E., Lyle, William H., and Whiteside, Maxinme F.
Elementary social causality test. Cleveland, Ohio: Educational :
‘Research Council of Greater Cleveland, 1955.

The Elementary Social Causality Test is designed to measure-awareness *
of complexity in human problems, flexibility in thinking, and sus-

pension Of judgment in the absence of sufficient information. - The test

has 30 true-false items posed in relation to.a set of problem )

descriptions. It has been studied with children in grades four through
six. '

X

N
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: Oppenheim, A. N., and"’ TorneyJ/Judith The measurement of children' s
civic attitudes in different nations. New York: Halsted, 1974 o v
- , < ‘ A v

The development of the civic ‘attitudes items for the Inter~

‘national Association for the Evaluation of Educational Achieve- ; .
"ment. is described in this book. The final set of 105 . i
attitude and 79 background items are also presented. ' These

measures were designed to be meaningful to children as young N

as 10 and as old as 18

. - ¥ -
- . , ) X : . ’ : »

. : . . - . T [N .
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.+ s Preston, Ralph C., and Duffey, Robert V. Primary social studies

test. Boston: Houghton Mifflin, 1967. . - L

i . / _— - ) . ‘ Lt
The test 1is _designed to sample fhe usual objectives of e

v.primary grade level social studies courses. The item repre-. 2‘,
sent four basic disciplines in the approximate percentages, - T
as follows: geography, 45 percent government 25 percent;
‘economics, .15 percent; ‘and history, 15 percent. Directions
for each of the 70 three-picture choice 'items gre read
aloud to the group dof studeqi’:taking the test.‘ Norms are
presented for. grad;swone, two, ‘and three.

L.

* ' Robinson, John P., Rusk Jerrold H., and Head, Kendra B. Measures
of political attitudes ‘ Ann_Arbor, Mich.: Institute fpr Social

Research, 1968. e o ) s
This is a collection of papeﬂ and pencil measures and
descriptive and critical commentary of those measures. It

‘ covers the following 11 domains of political attitudes:

. public reaction to government policies, liberalism-conser-

o vatism, democratic pringiples, domestic government policies,
racial and ethnic attitudes, international affairs, hostility-
related national attitudes, community-based political

, _ attitudes, political information, political participation, “,

R . - ~ and political processes.

. B
- i . -

Robinqon, John P., and ‘Shaver, Phillip R. Measures of social-psycholo-

- glcal attitudes (Rev. ed.). Ann Arbor, Mich. [nstitﬁtbifor'Social
Research; 1973. ; . - g

. This is a collection of paper and pencil type measures, with
descriptive and critical commentary on thowe measures. It -
covers. the following nine domains of social~psychological
.attftudes: 1ife satisfaction, self-esteem, locus of control,
‘alienation and anomie, authoritarianism and dogmatism, other
sociopolitical -attitudes, values, general attitudes toward
people, and religious attitudes. . ->

i
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Russell, Nolan. Getting 1n£§§Z the EQA inventory. Harrisburg, Pa.: .
Pennsylvania Department of Education, 1975 y ‘

This work describes the goals and measurement rationales

for each of)the ten goals of Pennsylvania education. Among -

the goal areas ate tolerance toward others. and é¢itizenship.

Also, there is a description of safeguards employed in the

dtatel!s measurement program and a discussion of the’ validity
of the measures. .

Solomon, .Daniel, Kendall, Ar¢hur J., and Oberlander, Mark I . Children's

social attituyde and wvalue scales. Rockville Maryland: Montgomery=
County Public Schools, 1972. '

3
~

' There are seven scales, including "democratic values (16 items),
“cooperation vs. competition" (9 items), '"value on decision-making
autonomy" (10 items), and ."concern for others" (9 items). Respondents
mark the extent of theirggreembnt or disagreement with each of the
totai of 66 items. The scales Jlave been used in studies of fourth

pgraders but thev are also co sidered appropriate to older students,
up to age 15.

i

'

Speerﬁ Robert K., and Smith, Samuel. American history test Munster,
Ind,:.Psychometric Affiliates, 1956.

The American History Test was designed to measure four chara~'
teristics: the ability to interpret major lessons in
American histofy, knowledge of sequences of events, knowledge
of historical associations, and recognition of important facts.
Items are clustered on.the test into labeled groups indicating
. which characteristic is being measured. /Mﬁltiple—choice,
x fill ins, and true-false item formats are all used. The
test requires 40 to 45 minutes to adpinister. Names are

provided for seventh and eighth graders Two forms of the
test are available. L 5

-

~—

Torney, Juditll V., Oppenheim, A. N., and Farnen, Russell F. <Civic
education in ten countries. New York: Halsted, 1975.

This is a fE;Srt of the International Association £or the
Evaluation of Educational Achievement study of citizenship
understandings and attitudes in ten countries with democratic
forms of government. - The development of the cognitive and
affective outcome measures is briefly described and results

are presented. Samples of 10-year olds, l4-year olds, and pre-
university students were involvedjin the study.

~
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Trenfield, Willdiam G. Interqst of students in participation in adult

-{rw édvic actiwitiee.~ Unpublished manuscript, 1965. (Available from

the author, L915 West Purdue~Ave., Muncie, Indiana 47304.)
. This is a: measure that consists of ’ statemenvs qf 30 activities of
”participation in community affairs, Respondents mark on a five~ _
' point scale how often they expect to participate in those activities
as an adult, Means for high school students on 'each of the 30:items
are avajlable. D, . o » IR

< P
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Watson, Goodwin, ‘and Glaser, Edward M. Watson-Glaser critical thinking
aggraisal. ‘New\York: Harcourt Brace, and, World 1964 : ’

The Critical Thinking Appraisal includes five tests, all

o

relating to judgments of the quality of assertions in the . vﬁTxﬁt

citizenship domain. These tests awe: (1) Inference, (2) -
Recognition of Assumptions, (3) Deduction, (4) Interpretation,
and (5) Evaluation of Arguments. All five tests are adminis~
‘tered in one 50-minute sitting. Two forms of the test are

> available. ‘Both are multiple~choice format. Norms are

' presented for rades nine through 12 )
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